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INTRODUCTION

A five year study at Southwest Educational Development Laboratory
(SEDL) has produced an extensive set of data that represent the
perspectives of parents, teachers, principals, teacher educators, school
administrators and state department of education officials concerning
various aspects of parent involvement. The results of the study suggest
that parent involvement in education is strongly supported by parents and
educators. The findings also indicate that additional training, especially
for preservice and inservice elementary teachers, 1s necessary to enhance
effective parent involvement. Thus, efforts of the Parent Involvement in
Education Project (PIEP) at SECL have focused on developing research-based
guidelines and strategies for training both preservice and inservice
elementary school educators about parent involvement.

In much of the current literature which discusses the issues and
problems of education today, thera 1is frequent mention of having parents
participate more in education. However, beyond indicating a need for such
involvement, very little has been written about effective ways to train
teachers to involve parents in the educational process.

From the teachers' perspective, increased contact with parents has
added to the demands traditionally associated with the teacher role.
Teachers are now expected to develop skills in working with parents and
taking leadership roles when working with adivisory groups. These are in
addition to the fundamental skills they must acquire which pertain to
classroom instruction. Although additional teacher competencies are needed
due to the increase of parent involvement, they are generally not addressed
in the professional training programs for teachers. Training for teachers
has continued to stress classroom teaching skills while oftern neglecting
the new skills where teachers involve parents in the education of their
children both at home and at schocl. '

The Parent Involvement in Education Project has as its major goal to
help build more effective partnerships between homes/communities and the
public schools. As part of this goal, PIEP utilized the results of its
surveys of parents and educators as a foundation to develop research-based
guidelines and strategies for training elementary teachers to work wiin
parents.

The development of the guidelines and strategies was a comprehensive
process that included not only the recommendations from previous research,
but also a thorough review of the literature, needs-sensing among 140
parent involvement experts regarding what teacher training about parent
involvement should include, and assessments of a draft version of the
guidelines and strategies by 40 addftional parent involvement experts.

This paper discusses the development of guidelines and strategies for
training both preservice and inservice elementary school educators about
parent involvement. The materials have been designed to provide those who
train elementary teachers with information that should more effectively
develop teachers' knowledge, understanding and skills regarding parent
involvement. In doing so, teachers will be able to help strengthen the
relationship between homes and schools, reduce the barriers to such
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relationships, and forge more of a partnership approach to providing
learners with quality educational experiences. f

MAJOR RECOMMENDATIONS FROM PREVIOUS RESEARCH

A review and analysis of results from the surveys of parents and
educators led PIEP to offer the following recommendations as a means of
enhancing fu}ler participation in the education of their children at home
and at school:

0 Parent involvement at both the preservice ana inservice elementary
teacher training level should be taught in a developmental sequence
that progresses from learring about the more traditional types of
parent invglvement where parents are asked to coocperate with school
staff, to the types of parent involvement in which school staff
provide assistance to parents, and, then toward the types where
parents and school staff work together essentially as partners in
education,

0 Preservice elementary teacher education as well as inservice
teacher staff development must, as a priority, focus on providing
participants with an overview of or background about ths parent
involvement movement as well as providing them with knowleige,
understanding, and skills regarding major aspects of parent
involvement in education (e.g. the personal, practical and
conceptual frameworks).

0 Parent involvement must be presented to elementary preservice and
inservice-teachers so that it is viewed as an integral part of
their preparation, rathe. than an attachment to it. As such,
teachers will need to learn how to enhance teaching and learning
Success; how to develop better, more of a partnership with parents;
how to help develop broader community support for the schools; and
how to make cooperation between home and school more synergistic.

0 The parent involvement teacher training sequence needs to address
specific knowledge bases related to the various kinds and levels of
parent involvement. For example: teachers should be taught the
differences between teaching children in the classroom and teaching
or working with their adult parents to become more involved as home
tutors.

o After assisting preservice and inservice teachers to examine and
identify their attitudes toward parent involvement, broaden their
perspectives concerning the value/impact of parent involvement, and
acquire the relevant knowledge and understandings regarding the
main kinds of parent involvement, they should be provided practical
opportunities or experiences to develop and sharpen skills in
working with parents.

0 Inservice parent involvement teacher training will need to consist
of 3 series of sequenced workshops rather than a one-day, one-time
workshop effort in order to more effectively enhance teachers'
knowledge, understandings, skills, attitudes and motivations for
working more collegially with parents. .

Full Tt Provided by ERIC.
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o Principals and other administrators must be included in parent
involvement training as they often set the rules and norms in the
schools. If they are not aware of the benefits of parent
involvement, or not skilled in working with parents, they may set
norms for teachers that discourage them from using the skills or
knowl edge acquired regarding parent involvement.

0 To encourage all school staff in school districts to develop better
relations as well as work with parents, moreso as partners in
education, formal district policies need to be written that clearly
spell out the commitment to parent involvement. Responses from our
superintendents' and school board presidents' surveys indicate that
exi{stence of formal written policies encouraging parent involvement
is directly related to increased levels of a variety of parent
involvement activities in schools.

o In designing school district parent involvement programs, the
various types of parent involvement must be viewed as a
developmental sequence, from the teachers' and the parents' peint
of view. Increasing parent involvement in the role of audience
requires comparatively less effort and skill on the part of both
teachers and parents than would parent involvement as home tutors.
(herefore, interests, skill levels, and estimates of available
time, especially on the part of parents, must be considered when
deciding which types of parent involvement are to be the focus of
program efforts. :

0o School district, building and/or classroom parent involvement
efforts need to establish program activities based on the premise
that parents are as equally important to children's academic
success as educators. This will necessitate providing parents with
more of a participatory role : all educational matters.

0 Parents need to be more fully involved at all levels of the
educational system so that they can (a) strengthen the capacity of
their families to establish appropriate 1earning environments, (b)
provide meaningful home learning experiences, and (c¢) support/
reinforce school learning activities.

o Parents should be provided with more educational information, more
opportunities to share their insights/concerns, and more training,
as needed, for the roles with which they can, or wish to be
involved in education. This can serve as a means of strengthening
par$nts' ability and status as partners in the education of their
children.

o Parents must be provided opportunities, through parent involvement,
to interact with, be informed about, referred to, and learn how to
deal with those agencies, organizations, resources or networks
available in their communities. This should enhance their
abiiities to arrange for and/or care for family needs in a more
self-sufficient and efficient manner.

Full Tt Provided by ERIC.
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LITERATURE REVIEW, NEEDS-SENSING, AND ASSESSMENTS

The first major activity in the development of the guiaelines and
strategies was to review and synthesize the literature regarding strategies
for training teachers at both the preservice and the inservice level.

After reviewing a comprehensive list of documents, journal articles and
books, Project staff examined relevant materials and categorized the many
ideas about teacher training and parent involvement into three models: (1)
training teachers about parent involvement that supports children's school

learning; (2) tra.»ing teachers about parent invoTvement That Supports
cnildren’'s home learning; and (3) training teachers about parent
involvement 1n_shared eJucational decision-making. |

Next Project staff sought input about teacher training in parent
involvement from experts at the local, state, and national level having
expertise with parent involvement courses, curriculum courses, parent
involvement programs, staff/development/inservice education, and parent
organizations. The experts were asked what teachers need to know
and understand about parent involvement in the three models identified in
the literature review. The experts were also asked to specify skills these
teachers needed for each kind of parent involvement and to indicate how
teachers should be trained for each kind of parent involvement. Each group

was asked what preservice as well as inservice teachers needed to know
regarding each kind of parent involvement,

Using the information gathered from parent involvement experts,
Project staff identified topics and competencies for training teachers in
parent involvement. It soon became clear from the survey of experts that
preservice and inservice teachers needed the same sets of knowledge,
understanding, and skills to enhance the involvement of parents in
children's education. However, the strategies for acquiring those sets of
knowledge, understanding, and skills might vary between the preservice and
inservice teacher groups. In addition, because the knowledge,
understanding, and skills needed about parer - involvement in children's
school learning were very similar to the kr. 4ledge, understanding, and
sk111s needed about parent involvement in children's home learning, the two
categories were combined to read as parent involvement in children's

Iearning. '

Project staff then refined the ideas generated by the survey into
short paragraphs about each knowledge, understanding, and skill area. The
strategies for preservice and inservice teachers were also further
developed. The guidelines and strategies were arranged horizontally so
that for each knowledge area, the reader could find the accompanying
understanding, skills, preservice strategies, and inservice strategies. A
draft version of the guidelines and strategfes was prepared and then
critiqued for content, format, wording, and length by outside consultants.
These suggestions were incorporated into a revised version of the
guidelines and strategies that was prepared for a more thorough assessment
by additional parent involvement experts.

The refined version of the guidelines and strategies is divided into
two topic areas: (1) training teachers about parent involvement in
children's learning and (2) training teachers about parent involvement in

Full Tt Provided by ERIC.
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shared educational decision-making. Each of the topic areas is subdivided
into parts as indicated by Figure One. Each set of guidelines contains
knowledge, understanding, and skills as well as related strategies for
preservice/inservice training.
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FIGURE ONE ‘.
CATEGORIZATION OF GUIDELINES AND STRATEGIES

A.  GUIDELINES AND STRATEGIES FOR TRAINING TEACHERS ABOUT PARENT
INVOLVEMENT IN CHILDREN'S LEARNING.

Guidelines Strategies
I T

Knowl edge Understanding Skills Preservice| |Inservice

R GUIDELINES AND STRATEGIES FOR TRAINING TEACHERS ABOUT PARENT
- INVOLVEMENT IN SHARED EDUCATIONAL DECISION-MAKING.

Guidelines Strategies

Knowl edge Understanding Skills Preservice| |Inservice

After considerable input, assessment, and revision, the guidelines and
strategies represent a synthesis of the previous research, 1iterature
review, needs-sensing of experts regarding teacher training in parent
involvement, and outside assessments. Three essential components of the
ideal teacher training program in the area of parent involvement were
identified. These are: the personal framework, the practical framework,
and the conceptual framework. An overlapping of these three components
represents the {deal teacher training program in the area of parent
1nv01veme?¥. Figure Two illustrates the ideal teacher training program in
more detail,

ERIC - 8
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FIGURE TW)
THREE ESSENTIAL COMPOKENTS OF THE IDEAL

THE"AREA OF PARERT INVOLVEMENT

Note: In the figure above, the shaded area represents the ideal teacher
training program in the area of parent involvement. The ‘deal teacher
training program contains part of all three frameworks: personal,
practical, and conceptual.

' elf
A. Personal framework chools
Knowledge, understanding, skill arent
ommnunity

program
B. Practical Framework effective methods
Knowledge, understanding, skill nterpersonal communication
imitations
istory
€. Conceptual Framework theory
Knowledge, understanding, skill esearch

evelopmental nature
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ASSUMPTIONS

Four assumptions are essential to the development of the guidelines
and strategies. These assumptions reflect the basic philosophy of the
Parent Involvement in Education Project. The assumptions are as follows:

1. Parents are important participants in the education of children and
youth. Porent involvement in a child's education is a major factor
for improving school effectiveness, the quality of education, and a
child's academic success. Family participation relates to the
eventual success uf learners because 1t helps reinforce school
learning, allows learners to relate home/community experiences to
school activities, and enables educaticn to tap a rich potential of
resources and experience bases for its learning program. Parents
should be partners in the educational process.

2. The attitudes of teachers and educators are critical to the
development of effective parent involvement programs and
activities. It is not enough to have knowledge and skills about
parent involvement; understanding is also important.

3. Parent involvement is a developmental process that must evolve over
time. The traditional activities of audience or school program
supporter are at the beginning of the continuum and shared
decision-making is at the other end of the continuum. Effective
pare?t involvement must include a range of opportunities on this
continuum,

4. The guidelines and strategies are intended as an ideal program
outline for training teachers about parent involvement. They are
intended as a heuristic, or starting point, to be modified on the
basis of individual student, teacher, school, or school district
needs. .

KEY DEFINITIONS

The following operational definitions are provided which help
interpret the use of these terms in our guidelines and strategies:

1. Parent Involvement - any of a variety of activities that allow
parents to participate in the educational process at home or in
school, such as information exchange, decision sharing, volunteer
services for schools, home tutoring/teaching, and child advocacy.

2. Guigelines - a key indication of either some knowledge,
unaersfanaing or skill needed by teachers to more effectively
involve parents in education, ‘

3. Strategy-- a method or approach to training teachers in the
successTul acquisition of certain parent irvolvement knowlecje,
understanding or skill.

4. Knowledge ~ information, facts, principles, theories or models,
etc., concerning parent involvement in education that teachers need
to be acquainted or familiar with.

ERIC 10
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5. Understanding - personal interpretations based upon comprehension,
awareness or cognition of relationships among various variables or
factors by teachers that are needed as part of their preparation
for involving parents in education. ,

6. Skills - the abilities, competencies, techniques, expertise that
teachers need to develop as preparation for involving parents in
education,

THE GUIDELINES AND STRATEGIES

The guidelines and strategies were developed by a comprehensive
process which utilized the recommendations from previous surveys of the key
stakehclders in parent involvement (teacher educators, rrincipals,
teachers, parents, and school governance persons), a thurough review of the
literature, needs-sensing among parent involvement experts regarding what
teacher training about parent involvement should include, and asessments of
a draft version of the guidelines and strategies by parent involvement
experts, '

Results from PIEPs surveys clearly indicated a need for training
preservice and inservice elementary teachers in the area of parent
involvement. A previous review of the literature revealed that no teacher
training materials existed that were research-based, systematized
theoretically, logically sequenced and accompanied by specific strategies
for teaching parent involvement to teachers. Thus, few of such materials
were available to teacher trainers on a widespread basis and, of those that
were, not many were research/theory based and developed from the
perspectives of key parent involvement stakeholder groups.

A decision was made by Project staff not to develop materials that
were a fully prepared package of activities for use as courses, modules, or
programs. Rather, it was agreed that a set of research-based guidelines
and strategies for parent involvement teacher training wouid be more
practical. As such, these would provide a theoretical/research framework
for materials that allows teacher trafners to utilize their creativity and
flexibility 1n developing the more viable approaches to parent involvement
teacher training.

With the guidelines and strategies, the variety of parent involvement
teacher training materials avaflable to teacher trainers could be more
systematically organized, grouped, and utilized, They would also enable
teacher educators to determine how much depth their parent involvement
training effort would have in their coursework, workshops, seminars, etc,
This kind of flexibility is important to teacher educators, especially when
the amount of time available for parent involvement instruction will vary.

The word “teacher” is used in the guidelines to include both
preservice and inservice teachers with the understanding that some
inservice teachers without previous training in parent involvement may need
the same training as preservice teachers and that other inservice teachers
may only-need selected aspects of the training recommended for preservice
teachers., The guidelines and strategies are designed for adaptation to

ERIC 11
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meet the individual strengths, needs, and concerns of teachers as well as
Tocal school districts, Further, they can be adapted to the individual

teaching styles of teacher trainers. The guidelines and strategies are
presented on the foliowing pages:

Full Tt Provided by ERIC.



EI0NLINES AND STRATEGIES FOR TRAINING TEACHERS ABOUT PARENT INVOLVEMENT IN SHARED EDUCATIONAL DECISION-MAKL

SUIELTIES
Knowleage standing — _ —_SkiITs
A. Personal Framework . A. Personal Framework A. Personal Framework

0 Teachers need to know their own belfefs,

attitudes, values and capabilities regard-
ing the involvement of parents in educa-
tional decisfon-making. Such knowledge
will provide teachers with a foundation
for developing their own programs or
activities of parent {nvolvement in shared
educational decision-making,

Teachers need to know about the individual
traits of their school districts. Knowing
sbout school/school district characteris-
tics is important data {n belping determine
what the focus of teachers' efforts to n-
volve parents in shared decision-making
could include,

Teachers need to know sbout the importance
of individual interests, strengyths, needs
and characteristics of parents in a school.
Familiarity with the diversity of family
structures, education, work experiences,
time avatlaoility, socio-economic Tevels,
and cul®ures will provide teachers with
important dsta for developin? shared
decizion-msking programs/sctivities,

Teachers need to know about the uniqueness
of the school community, Knowledge about

0 Teachers need to be avare nf and appreci-
ate their own unigueness regarding-parent
fnvniveaent in educationsy decisior-mak-
ing. This will enable teachers to better
conceptualize and then develop appropri-
ate activities for parent involvement in
educational decision-making which best
fit their styles and situations.

o Teachers need to be sensitive to the in-
dividuality of a school district in order
to better select and then conceptual fze
a plan for parent fnvolvewment in shared
decisfon-making that 1s relevant to the
school/school district's unigueness.

0 Teachers need to comprehend the complexi-
ties 1nvolved in working with diverse
groups of parents within a school,
Parents bring with them varfed back-
grounds of belfefs, values, attitudes,
and experiences that will directly affect
the extent to which parents can and will
partictpate in shared deciston-making.

0 Yeachers need to be sensitive to the di-
ferences between and within a school's

o Teachers must be able to objectively
fdentify and examine their own values,
attitudes, and capadbilities regarding
parent involvement i shared decision-
meking. Teachers must be able to util-
fze the knowledge about themselves in
developing objective parent involvewment
programs or activities that included
shared educational decisfon-making,

0 Teachers must be adle to acquice,
analyze, and use information about a
school district's unique features.
This includes betng able to determine
# school/school district's history,
Teadership, organfzation, and other
features and then incorpoﬂtin?
these characteristics into a plan
for parent fnvolvement in shared
decisfon-making.

Teachers must be able to assess the in-
terests, strengths, needs, concerns and
characteristics of parents in a school.
Teachers also must be able to accurately
apply this information to developing
appropricte methods of involving parents
in shared deciston-making.

0 Teachers must be able to fdentify Jike-
nesses and differences between and within
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GUIDELINES AND STRATEGIES FOR TRAINING YEAUHERS ABOUT PARENT INVOLVENENT IN SHARED EDUCATIONAL DECISION-RAKING

Medz-

“TTDELTNS
Usderstandlag

S Ts

A.

Personal Frawework (continued)

the uniqueness of a community will enable
teachers to better focus on how to work
with the specific parent populations re-
garding their involvement effort in shared
decision-making.

Practtcel Framework

Teachers need to know the perspectives of
experts and practitioners regarding a
variety of models for involving parents in
shared decisfon-meking. Teachers need to
know abaut both veluntary and legally
mandated programs whirh have shared
decision-making with parents as s
component.

Teachers need to know about the variety

of effective methods for developing parent
involvement in shared decision-making ef-
forts. Such knowledge will enable teachers
to develop 8 wider range of involvement
opportunities for parents regarding shared
decision-making.

A,

Persoral Framework (continued)

cominity. Teachers need to understand
both the importance of building a program
from where *ae community is and how
these differences in coommities relate
to differences in approaches to parent
involvement in shared decision-maxing

Practical Framework

0 Teachers need to understand the many ways
in which varfous models can involve par-
ents In shared decision-making. These
faciude helping make decisions regerding
school/classroom instruction, discipline,
budget, enviromment, district boundaries,
and wore. Incorporating the -ideas of
such progrev models will help teachers
develop more of an swareness regarding
the complexities associated with involy-
ing parents in shared decisfon-meking.

0 Teschers need to understand the appro-
pristeness of specific parent involve-
went methods relatine to shared de-
cisfon-making. An avareness and appreci-
ation of these methods will help teachers
better determine the levels of particips-
tion which best match the interests/

» characteristics of parents regarding

A.

Personal Framework {continued)

a school's community. Teachers must be
able to appropriately utilize this infor-
mation in plamning relevant parent in-
yolvement programs or activities in
shared decis,on-making,

Practica! Framework

0 Teachers need to be ab's to adapt various
models (both voluntary .nd legally man-
dated) of shared decisin-making to their

rent involvement efforts, They need to

able to fdentify, access, evaluate,
and effectively use resources and mi-
terials dealting with shared decision-
making, particularly in thefr school,
state, district, or reglion.

0 Teachers nust be able to idontify, lo-
cace, and critique vearious methods of
volving parents in shared decisfion-
making., Some specific skills teachers’
must have ave effactive comunication
{both oral and w-itten), working with
parent g s, using 2 team approsch to
decision-making, facilitating the

BEST COPY AVAILABLE




GUIDELINES AND STRATEGIES FOR TEAINING TEACHERS ABCUT PARENT 1NVOLVENENT 1N SHARED EDUCATIONAL DECISION-MAXING

CUTDELTIES — ~

__ Knowledge

Understanding

— SkiTTs ]

B. Practical Framework (continued)

c.

o Teachers need to know about interpersonal

Concenturl Framework

0 Teachers need to know about varfous theor.

communfcation and human relations, Teach-
ers need to know how to communicate ef-
frctively with a varfety of people in a
variety of decisfon-making sftuations,

Teachers need to know about possible prod.
lems and Vimftations assocfated with devel-
oping parent involvement progrems in shared
decision-making. Knowing the 1imitatfons
will provide teachers with a framework

th deal with specific constraints of their
pProgra.,

fes concerning parent fnvolvement in shared
decision-making. These theorfes will help
provide teachers with a conceptual frame-

work for developing shared decisfon-making

B. Practice] Framework (continved)

c.

shared decisfon-making in thefr programs
activities,

0 Teachers need to understand how their in-
terpersonal commmication and relation-
ships affect the development of their
parent involvewment in shared decisfon-
making efforts,

0 Teachers need to be cognizant of how some
of the specific problems such as time,
cost, attitudes, support, and spectal in-
terest groups will affect psrent fnvolve-
went programs in shared decision-making,
Teachers naed to relate this information
to the process of setting the goals and
objectives for parent fnvolvesent in
shared decisfon-making,

Conceptual Framework

0 Teachers must appreciate the increased
complexfty of both soctal and educational
systems and how this complextty
relates to the concept of parent fnvolve-
ment in shared decisfon-making. Teachers

B. Practical Framework (continued)

decisfon-making process, planning, iden-
tifying goals and priorities, and work-

ing within budgets,

0 Teachers must be able to effectively com-
sunicate in a wide varfety of both pos-
ftive and negative situations. Teachers
need to have effective comunicatfon
sk111s (both orel and written) in working
with individuals, small groups, and large
groups regarding shared decisfon-making.

0 Teachers must be abdle to work within the
Timitations of psrent involvement in
shared decistion-making and develop plans
which appropristely overcome some of the
problewms such as time, cost, attitudes,
support, and specfal interest groups.

Conceptual Framework

0 Teachers must be oble to fdentify, ana-
lyze and summarize the relevance of
theories regarding parent fnvolvement
fn shared decision-making. Teschers
must be able to use the appropriate

17
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GUIDELINES AND STRATEGIES FOR TRAINING TEACHERS ABOUT PARENT IRYOLYEMENT IN SHARED EDUCATIONAL DECISION-MAKING

______ COIDELINES

KiowTedge

“Tnderstanding

SkiTTs

Conceptual Framework (cont{nuved)

efforts in classrooms and schools with
parents.

Teachers need to know the historical back-
ground of parent involvement in shared de-
cision-making,
chers focus on the importance of parents’

rights and responsibilities regarding par-
ticipation in educational dectsion-making.

Teachers need to know what the research
says concerning parent fnvolvement in
shared decision-making. Such research
findings will provide information to tea-
chers’ efforts in establishing and/or con-
firming the benefits of psrent involvement
in shared deciston-making,

Teachers need to know thet parent involve.
ment in shared decision-making fs an
evolving, developmental process. It takes
time for parent involvement program/
activities in shared decisfion-making to

. grow and become effective,

This history will help tea-

~

Ge

Conceptual Framework (continued)

- their p

should comprehend the relevance of vari-
ous theorfes to the development of shared
deciston-making approaches in their
parent involvement programs/activities,

Teachers need to realize the specific
benefits that parent involvement in
shared deciston-making has Mad in the
pist. Understanding the past events
will help teachers relate the effect of
shared decision-making to thefr concept-
ualization and development of parent
fnvolvement program or activities.

Teachers must have a broad apprectation
of the relationships that ressarch find-
ings have to the conceptusl{zation and
development of parent fnvolvement pro-
grams or activities with shared decision-
making as a major component, A broad un-
derstanding of research implications will
help teachers better develop more viable
programmatic approsches to parent in-
volvement in shared decision-making,

Teachers need an awareness of the de-
velopmental nature of parent §nvolvement
especially as it specifically relates to
rams or sctivities. A sensiti-
vity to time and growth factors will help
enable teschers to set realistic goals

C. Conceptual Framework (continued)

theories or parts thereof regarding
parant involvement in shared
decision-making in determining the
framework of goals, objectives and
activities.

Teachers must be able to examine the
early attempts and consequences of par-
ent involvement in shared decision-mak-
ing. Teachers need to be able to associ-
ate the historfcal relevance and emer-
gence of parent involvement in shared
decisfon-making with the development of
the current parent fnvolvewent program
or activities.

Teachers must be able to identify, lo-
cate, and critigue the fmportant re-
search studies concerning parent involve-
ment in shared decisfon-making, Teach-
ers need to be able to use these findings
and implications in developing their own
parent involvement programs or activities
for shared decision-making,

Teachars must be able to effectively
use and manage the time needed to devel-
op and implement programs/activities for
parent involvement in shared decisfon-
making. Teachers must be able to
envisfon how inftfa) Yow lfevels of

\ .
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GUIDELINES AND STRATEGIES FOR TRAINING YEACNERS ABOUT PARENY INVOLVEMENT IN SHARED EDUCATIONAL DECISION-NAXING

— SUIDELIES »
Knowledge “Understanding —_SkITTs
C. Conceptual Framework {continuved® C. Conceptual Framework (continued) B. Conceptual Framework (continued)
for efforts concerning parent in- parent fnvolvement are part of a larger
volvement in shared decisfon-making. whole in developing effective parent
, involvement in shared decision-making
efforts.
BEST COPY AVAIL ARLE 59
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GUIDELINES AND STRATECIES FOR TRAINING TEACHERS ABOUT PARENT INVOLVENENT IN SHARED EDUCATIONAL DECISION-MAXING

SYRATESIES
Frisevvice Tralsing ) Tnservice Tralning
A, Personal Frasswork A. Personal Framework

0 Students need to assess their own balfefs, attitudes, and values 0 Teachers need opportunities to examine thefr own attitudes. be-
about parent involvement in shared decision-making. Students need 1iefs, values, and capsbilities about parent fnvolvement in
to examine themselves individually and then share their understand- shared decision-making. Teachers need to discuss thefr unique
ings with small ?roups of students and teachers to sce how their characteristics and how these individual trafts relate to
unique charscteristics relate to the type of parent involvement varfous programs and activities regarding shared decision-making,
plans for shared decisfon-making that they might develop,

0 Students need to obtein Informstion about a school district's 0 Teachers need to have meetings with other faculty, administrators,
history, Teadership, organfzation, climate, and characteristics, ‘ and parents in their own school district to discuss and plan
Students need to incorporate these facts into plans for developing how to incorporate the unique features o thefr school district
parent involvement programs in shared decisfon-msking, Students with parent involvement in shared decisfon-making activities,
need to observe the differences among and between varfous kinds of Teachers, administrators, and parents need to visit other
school districts and the different kinds of programs and activities school districts to see how different types of parent involvement
that each has in operatfon. in shared decision-making programs and sctivities are developed

based on unfque Tocal characteristics,

o Students need to attend PTA meetings, shared decisfon-making 0 Teachers need to hold mestings and workshops with parents to con-
meetings, and conferences with parents from diverse educstional ceptusl{ze *hen develop plans for shared decision-making,
backgrounds, family structures, interests, work experiences, Teachers and parents need to visit and observe other parent in-
time availability, socfo-economic fevels, and cultures. Students volvement programs and activitfes in shared decisfon-making
need to cbserve teachers interscting with many parents fn a varfety to see what possible adaptations could be utflized in efforts
of situatfons, and to practfce working with parents through role- working with parents from diverse backgrounds.

plays or actual experfences.

0 Students need to visit and participate in a range of parent in- o Teachers need to fateract with nefghborhood associations and par-
volvement activities and programs in several different school ticipate with parent activities in a varfety of school communi-
comynities, Students need to discuse how the differences in ties. Teachers need to observe how different communities develop
school communities relate to differences in parent fnvolvewent parent involvement in shared decisfon-making programs and

24
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SUIDELINES AJD STRATEGIES FOR TRAINING TEACNERS ASOUT PARENT INVOLVEMENT IN SHARED EDUCATIONAL DECISTON-MAXING

— STRATECIES — —
__Preservice Tralning Jngervice TnlnlnL —
A. Personal Framework (continued) . A. Personal Framework (continued)
programs and activities in shared decisfon-making, activities,
B. Practical Framework B. Practical Framework

0 Students need to intersct with experts and professionals abou: the 0 Teachers need to obtain and critique fnformation from the 1itera-
variety of effective models for parent fnvolvewent in shared ture regarding the variety of parent involvement models for shared
decisfon-making, Students need to read the Viterature, fdentify, decislon-nkln?. Teachers need to visit other programs
then discuss the advantages and disadvantages of both voluntary »5d read the 1iterature sbout shared decisfon-msking with respect
end 12gally mandated parent involvewent decision-making models. to parent fnvolvement,

o Students need to obtain information sbout a wide verfety of effec- © Teachers need to raview and critique new methods of parent in-
tive methods for parent fnvolvement in shared dectsion-making, volvement in shared decision-making. Teachers need to.partici-
Students need to read about these methods and analyze thefr pate in workshops and seminars with experts, parents, and other
appropriateness for parent fnvolvewent in shared decision-mak ing practitioners, and teachers need access to current literature
efforts through case studies., Students need to talk with experts sbout effective models of pareat fnvolvement in shared decisfon-
and observe practitioners working with parent groups, building making. :
teams, making decisions, planning, managing time, fdentifying
goals and priorities, arnd working within budgets.

0 Students need to ?nctlce effective communicatfon skills through 0 Teachers need to assess and practice thedr communication skilis,
roleplay or sctual experience. udents need to observe cooperative Teachers need “refresher® trafning in handling apathy, consen-
confifct resolution. ~ sus, snd conflict,

0 Students need opportunities to witness first-hand some of the prob- 0 Teachers need to fdentify then exsmine the Vimitations of parent
lems and constraints of parent involvement in shared decisfon- involvement in shared decisfon-making. Teachers need to
making, Students need to discuss and analyze varfous ways to devise strategies to alleviate and overcome some 0f the prodlems
Jessen these 1imfitatfons, and constraints of parent involvement in educational

decision-making.
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CUIDELINES AND STRATEGIES FOR TRAINING TEACNERS ABOUT PARENT 1NWOLVENENT IN SHARED EDUC/TIONAL DECISION-MAXING

STRATEGIES

Presarvice Tralning

Inservice Training

c.

Conceptual Framewgrk

Students need to read and synthesize the theoretical literature re-
garding parent involvement in shared decision-making. Students
need oppo-tunities to discuss with profession.als how varfous
theories relate to programs and activities in shared decision-
making.

Students need to find cut about the history of parent fnvolvewent in
shared decision-making both from the literature and f m
experfienced professionals, Students need to discuss how early
shared decisfon-msking efforts have helped to influence current
developments in parent fnvolvement,

Students need to sccess and critf the major research studies
sbout parert involvement in shs decisfon-making, Students
need to utilize research findings in developing pians for parent
involvement in shared decision-making,

Students need to participate in a variety cf parent fnvolvement pro-
grams in shared decisfon-saking when the programs are at dffferent
stages of growth snd development. Students need to observe

how goals are set st different points in a program's evolvement,
how goals are carrfed out, and how goals are evaluated,

c.

Conceptual Framework

0 Teachers need to participate in courses, workshops, and meetings
where theories of parent involvement in shared decision-making
are presented and critiqued. Teachers need access to current
theoretical 1{terature and opportunities to discuss with
other teachers how theories of shared decisfon-making can be
utilized in the development of their own parent involvewent
program and activities,

0 Teachers need to review informetion about past programs and
activities in shared decision-making. Teachers nec:! ~pportuni-
ties to analyze the historical evolvement of parent fnvolvement
in shared decision-making and 1ts possible relatfonship to their
programs and activities.

0 Teachers need to ectively participate 1 analyzing research find-
ings. Teachers need to read current research journals and bocks
and to attend workshops and sewinare where research implicatfons
3: parq:: fnvolvenent in shared decisfon-aking are presented and

scussed.

0 Teachers need to observe and visit parent involvement programs
in shared decision-making at different points in their
development, Teachers need tratning in developing reslistic
yoals and time frames,
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CUIDELINES AND STRATEGIES FOR TRAINING TEACHERS ABOUT PAVENT INVOLVEMENT TO SUPPORT CHILOREN'S LEARNING

GUICELTNES

Knowledge

Understandling

KIS

A.

Personal Framework

- tion provides teachers with a basis for de-

Teachers need to know about what their own
attitudes, belfefs, and values are with re-
spect to parmnt involvement. Such informs-

termining how relevant and effective their
own approaches will be toward plaming, de-
veloping, and fmpleme.ting parent involve-
nent efforts to support children's
tearning.

Teachers need to know about the features of
& school and school district. Knowing
sbout a schorl’s as well as a school dis-
trict's characteristics s fmportant be-
cause 1t helps teachers focus parent in-
volvement efforts toward the uniqueness of
& school,

Teachers need to know about the Importance
of individual interests, strengths, needsg
and characteristics of parents as a child's
first teacher., Fomilfarity with the di-
versity of educatior, family structures,
work experiernces, socfo-economic levels,
and cultures wili aid teachers in
developing more effective programs or acti-
vities for parent involvement that

support children's learning,

Teachers need to know sbout the fndividual

A, i’crsoncl Framework

0 Teachers need to appreciate the Vikeness-
es and di fferences when compared to
others of their own attitudes, belfefs,
and valves regarding parent fnvolvement.
Being aware of this will help teachers
choose appropriate parent fnvolvement ac-
tivities that are viable for their
psychosocial makeup, the school environ-
ment and the parents with whow they worl,

0 Teschers need to be sensitive to a :
school's as well as a school district's
environment in order to develop appro-
pr:;:: program plans or activities for a
sc .

0 Teachers need to comprehend the complexi-
ties involved in working with diverse
groups of parents within a community.
Parents bring with them varied back-
grounds of belfefs, values, attitudes,
interests, concorns, resources, and ex-
periences that will directly affect how
and when these parents will participate
in programs to support their children's
Tearning.

0 Teachers need to be sensitive to the

A.

Personal Framework

0 Teachers need to be able to objectively
fdentify ond examine their own vajues,
attitudes, and capabilities for parent
involvement that support children's
learning. TYeachers must de able to util-
fze this knowledge about themselves in de.
veloping their parent involvewent pro-
gram or activittes which support child-
ren's learning.

0 Teachers need to be able to fdentify and
recoguize the unique features of a
school as well as a school district.
Teachers need to be able to obtain facts
sbout 2 school's &s well as & district's
history, Teadership, crganization, cli-
mate and other features and then be able
to incorporate these characteristics into
2 viable plan of parent involvement ef-
efforts to support children's fearning.

0 Teachers must be able to assess the in-
terests, strengths, needs and character-
istics of parents. TVeachers also must be
able to accurately apply this informa-
tion about parents to appropriate ways
of developing parent involvement that
supports children's learning. Skills fn
adult learning are critical aspects of
parent tnvolvement efforts to support
children's Yearning.

0 Teachers need to be able to fdentify dif-
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BEST COPY AVAILABLE

30



SUIDELINES AND STRATEGIES FOR TRAINING TEACWERS ABOUT PARENT INVOLVEMENT TO SUPPORT CHILDREN'S LEARNING

Knowledge

Uderstandisy

“SkITTs

A.

Personal Framework (continued)

uniquenasses of school comunities, Know-
Tedge about the unfqueness of a comunity
will help teachers focus on parent fnvolve-
ment efforts to support children's lesrning
which are most relevant to t™e school com-
munity's needs and practices,

Practical Framework

0 Teachers need to know about varfous models
of parent involvement to support children's
learning tncluding both voluntary and leg-
ally mandated programs. An overview of
these major models will provide teschers
with z broader perspective concerning por-
ent involvement to support children's
Tearning.

0 Teachers need 1 d know about & wide variety
of effective methods for fnvolving parents
fn children’s learning. An overview of the
many effective method's will help teachers
develop their own program or activities for
parent involvement in children's Tearning.

A,

Personal Framework {continued)

differences between and within communt-
ties. Teachers need to understand doth
the fmportance of building a program from
where the community 1s and how community
differences relate to differences in ap-
proaches to parent involvement programs
that support children's learning.

Practicel Framework

0 Teachers need to sppreciate the specific
ways in which various models (both volun-
tary and legally mandated) of parent in-
volvement work to support children's
Yearning, The complexities involved fn
different models will help teachars real-
fze the tmport. wce of considering a wide
variety of approaches for supporting
children's Tearning through parent fn-
.volvement,

0 Teachers need to understand the appropri-
ateness of specific methods for involving
parents in efforts to support children's
Tearning, An appreciation of a varfety
of methods for dnnlopln? parent involve-
went to support children’s learning will
help teachers determine which methods
best match the needs of their program or
activities,

A. Personal Framework {continued) ‘

ferences between and within cosmunities,
Teachers also need skiils to drproprhtely
utilize these perceptions in planning
pareat involvement programs or sctivities
to support children’s emnn?. Human re-
lations ski11s are particulariy important
for working with people from diverse
backgrounds.

Practical Framework

0 Teachers need skills in fdentifying, ac-
cessing, and evaluating specific models
of parent involvement to support child-
ren's learning, particularly in their
school, district, stete, or region,
Teachers must de adle to utilize and/or
adspt the successful parts of other
models in developing their own parent

fn-
volvement program or sctivities, )

0 Teachers need skills in fdenttfying, ac-
cessing, and critiquing methods of parent
fnvolvement to support children's learn-
ing. Some specific skills teachers need
are in the areas of comunication (both
oral and written), conferencing with
parents, problem solving with parents,
working with parents on instructional

activities, home visits, and Inding
small and farge group d{scnssloa with
parents. '
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CUIDELINES AND STRATEGIES FOR ‘(RAINING TEACWERS ADOUT PARENT INVOLYERENT TO SUPPORT CHILDRER'S LEARNING

COILINES _

_ KnowTedge

~Understanding ~

~“SKills

8. Practical Famework (continued)

0 TYeachers need to know about interpersonal
communication and human relatfons. Teach-
ers need to know how to communicate ef-
fectively with people in both positive and
negative situatfons.

0 Teacher: need to know about potential m'/ob.
lews in developing parent fnvoly pro-
grams to support children's learning.
Knowing about potential limitaticns and
areas of conflict will vide teachers
with a fremework to deal with/such con-
straints in their progrem or activities,

Conceptual Framework

0 Teachers need to know about theories re-
garding parent fnvolvement's fmpact on
children's Tearning. Theories of parent
involvement will provide teachers with a
conceptual framework for working with
parents to improve children's learning,

B. ‘Practical Framework (continued)

0 Teachers need to understand how their in-

) terpersonal comunication and relation-

ships with people affect the development
of their parent fnvolvement program or
activities.

1

0 Teachers need to understand how some of
the potential problems such as time
cost, attitudes, support and mmi in-
terest groups affect parent involvement

+ prograws or activities to support chil-
dren’s learning. Teachers should be
avare of these limitations as they
establish the goals and objectives for
parent involvement programs and activites
which support children's Tearning,

€. Conceptual Framework

0 Teachers need to comprehend how the in-
cmsing complexity of soctietal-educa-
tional fssves affects the ways 1n which

parent involvement in children's learning

is conceptuatlized, Teschers need to wn-
derstand which theorfes are most appro-

priate for the development of their par-
ent involvement program or activities,

B. Practical Framework (continued)

0 Teachers must be able to effectively com-
municate with people fn a wide variety
of both positive and negative situations.
Teachers must be able to handle apathy,
consensus, and conflict resolution.

0 Teachers must be able to work within the
limitations of parent fnvolvement to sSup-
port children's learning and develop ap-
T'olcm to overcome the potential) prod-

ews such as time, cost, attitudes, sup-
port and special {nterest groups.

Conceptual Framework

0 Teachers must be able to fdentify and
analyze a varfety of theorfes concerning
the importance of parent Snvolvement in
children's learning, Teachers must be
able to wtilize varfous theorfes in es-
tablishing the framework (goals, objec-
tives, activities) for their parent in-
volvement efforts which support child-
ren's Tearning both at howe and at
school,
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SUIDELINES AND STRATEGIES FOR TRAINING TEACHERS ABOUT PARERT INVOLVEMENT TO SUPPORT CHILDREN'S LEARNING

Knowledge

__Understanding _

SkiTls

C. Conceptual Framework (contfnued)

Teachers need to know about the history of
parent {nvolvement with respect to its sup-
port of children's learning. The history
of parent fnvolvement will help teschers
focus attention on growth and devel t
of parent fnvolvement to support children's
learning,

Teachers need to know about research stud-
{es and outcwes in the area of parent in-
volvement to support children's learning.
Such research findings w111 help teachers
establish and/or confirm the benefits of

parent involvement fn children’: learning,

Teachers need to know about the develop-
mental nature of parent fnvolvement efforts
that support children's Tearning, Tea-
chers need to recognize that parent in-
volvement programs or activities are evoly-
ing processes that take time and occur

at various levels of intensity.

C.

Conceptual Frimework (continuved)

0 Teachers need to appreciate the benefits
that can be gatned in viewing parent in-
volvement from ts early stages to the
current complex aspects regarding chil-
dren's learning, " Understanding the his-
t of parent involvement in regard to
children’s learning will help teschers
better plan for the present and the
'“tm. :

0 Teachers need an appreciation of the zpe-
cific relationships of research findings
to their particular parent {nvolvement
program or activities. Understanding the
fmplications of research will help teach-
ers better define and develop thefr owmn
spproaches to parent involvement in
children’s Tearning.

0 Teachers need an awsreness of the devel-
opmental nature of parent fnvolvement
as 1t specifically relates to thetr pro-
gram. A sensitivity to time and growth
factors will help teschers set reslistic
goals for parent involvement to support
children's learning.

C. Conceptual Framework (continued)

0 Teachers must be able to recognize and
relate aspects of the historical devel-
opment of parent involvement to their
present program. Teachers must be able
to apply a historical perspective of
parent fnvolvement to the development of
their current and future plans.

© Teachers must be able to access and cri-
tigue the important research studies
about parent fnvolvement to support chil-
dren’'s learmning. Teachers must be adle
to incorporate research findings fnto
thefr development of parent involvement
efforts that support children's
learning,

0 Teachers must be able to envision how the
small steps ara part of a larger whole
in the development of parent fnvolvement
sctivities/programs to support children's
lear-ing.
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GUIDELINES AND STRATEGIES FOR TRAIGING TEACMERS ABOUT PARENT INWWOLVENENT VO SUPPORT CHILDREN'S LEARNING

STRATECIES —

Inservice Tralnlng

Preservice Yralning

A. Personal Framework

Students need to assess thefr own individual attitudes, beliefs, and
values with respect to parent fnvolvement to support children's
learning, Studeats need to share results of insights from these
assessments in group discussions or individually with instructors as
8 means of examining their own 1ikenesses and differences regarding
parent involvement to support children's learning,

Students need to grlcticc obtaining facts ebout a school/school dis-
trict's history, leadership, organization, climate, and other fea-
tures, Students need experiences in using these unique characteris.-
tics of schools in denlo:lng sample parent involvement programs and
activities or working with case studias,

Students need to have experiences with parents from diverse family
structures, educationsl backgrounds, interests, work experiences,
time availability, socio-economic Tevels, and cuitures. Students
need to attend PTA meetings and observe
confer with parents from diverse backgrounds, and help train parents
for 1nvolvement in thefr children's learning.

Students need to participste fn 8 range of activities within differ-
ent school communities, Students need to observe how teachers work
with parents in different school commnities and to note the differ-
ences and similarities between or among schoo! commmities,

teachers making howe visits, |

A. Personal Framework

Teachers need to participate in both individual and group activi-
ties that help them assess their om sttitudes, beliefs, valyes,
and capabilities regarding parent involvement to support child-
ren’s learning,

.

Teachers need to weet with other taschers, the principal, and )
school district administrators to discuss how their school /school ‘s
district's characterfistics relate to the goals, obfectives, and
sctivities that teschers use in developing parent imolvesent
efforts that support children's learning,

Teachers need to Mold conferences with fndividual parents at home
and/or at school about what their needs, concerns, strengths, and
interests are regarding psrent {nvolvement that supports children’s
learning. Teachers need to attend courses or workshops 1n adult
learning to gain experfenco in helping parents from diverse
backgrounds become more involved fn their children's learning,

Teachers need to take an active role in PTA meetings and attend
neighborhood association meetings., Teachers need to observe ‘varf-
ous parent involvesent programs and activities in different school
commmnities within thefr local area.
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CUIDELINES A0 STRATECIES FOR TRAIRING TEACHENS ABOUT PARENT INVOLYEMENT TO SUPPORT CHILDREN'S & EARNING

STRA

ECIES

_Preservice Tralning

Inservice Tralaing

B.

Practical Framewsrk

Students need to read the Titerature, talk to experts, and consult
with teachers about the varfety of parent fnvolvement models that
support children’s learning. Students need to odtain information
about and evaluate the strengths and wesknesses of several major
voluntary and legally mandated wodels, particularly those models that
are being used in thefr local ares, Examples mindt fnclude the PTA,
Head Start, Follow Through, and Title One/Chapte One.

Students need to resd about and observe the use of several effective
methods for developing parent involvement_ efforts to support chil-
dren's learning, Students need opportunities to observe and practice
effective interactions with pavents, conference with parents,
problem-solve with parents, make howe visits to parents, and lead
small and large group discussions with parents.

Students need to practice effective oral and written commumication
ski11s and role-play specific examples of both positive and negative
interaction. Students nead to learn how to handle apethy, consensus,
and conflict sttuations,

Students need to be fnformed about as well as observe some of the
Timitations and aress of conflict in parent involvement programs and
activities to support children’s Yearning, Students need to disucss
possible solutions and ways of decreasing zuch problems and conflict
areas in parent involvement through roleplays, case stodies, or
actual experience,

Practical Framework

Teachers need to observe a varfety of parent fnvolvement models
(both voluntary and legally mandated) n operation. Teachers need
to visit and erve successful programs and activities in parent
involvement that su children's learning, Meetings with pro-
gram staff after such visits and observations would be helpful for
teachers as they attespt to desicn efforts which utilfze and/or
sdapt the best parts of other models for thefr own parent fnvolve-
ment program or activities,

Teachers need to keep abreast of new fdeas about effective methods
of parent involvement to support children’s learning. Teachers
need access to 1{terature and materfals as well as need opportuni-
ties to discuss then analyze these new fdeas with other teachers
;nvol:ld in parent programs/activities that support children’s
earning,

Teachers need to discuss and practice their commmication skills.
Specific training in handling spathy, consensus, and conflict
should be provided.

Teachers need to {dentify, assess and develop plans that help
alleviate prodblems and constraints with parent involvement ef-
forts. Teachers need to hold joint meetings with parents to con-
sider 1imitations and possible ways to dacrease or resolve these

lfn regarding parent involvement that supports children's
earning,
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SUIDELINES AND STRATEGIES FOR TRAINING TEACNERS ABOUT PARENT INVOLVENENT 10 SUPPORT CHILDREN'S LEARNING

STRATECTES
__Preservice Yraining N R Inservice Tralalng
€. Conceptusl Framework . C. Conceptual Framework

0 Students need to conduct reviews of the theoretical 1iterature re- 0 Teachers need to read current parent involvement literature and
garding parent fnvolvement to support children's learning, Students keep abreast of new theorfes and ideas about parent {nvolvement
need practice identifying/critiquing ideas and considering how that support children’s learning, Teachers need to attend work-
various theories relate to the goals and objectives of parent in- shops and courses that deal with theories about the development
volvement efforts that support children's learning, of parent involvement that support children's Yearning.

0 Students need to exsmine the early attempts of parent involvement. 0 Teachers need to discuss the fmplications of past parent involve.
Students need to read and critique historfcal )iterature and to talk ment efforts and how these relate to thelir current or future
with experienced professionals who have developed parent fnvolvement plans, Teschers néed access to 1iterature and materfals about
programs, Students need experience applying a Mhistorical perspective pist parent involvement programs/activities to support children's
to developing parent involvement programs and activities. Tearning as well as experfences in selecting/applying aspects of

: these to thefr own parent fnvolvement efforts.

0 Students aeed to identify, obtatn and critique important research 0 Teachers need to hear about current research efforts/findings in
studies about parent involvement that supports children's learning, parent involvement to support children's Yearning. Teachers alsp
Students need to practice incorporating research studfes fnto need to participate 1n workshops and seminars Jed by parent in-
the development of parent fnvolvement programs and activities by volvement experts in order to relate thetr own programs and actiy-
designing hypothetice! parent $nvolvement plans, fties to current research outcomes,

0 Students need to observe and participate in pirent {nvolvement pro- 0 Teachers need to visit and observe parent involvement pPrograms
graws in different stages of development. Students need experiences and activities at different stages of development. Teachers need
in setting appropriate 9mls“for programs at varfous levels of de- to be trained in time management, cal setting, fmplementation,
velopment, carrying out the gosls, and evalusting goal accomplish- evaluation and revision of parent i:vo)vement efforts,
wment, .
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CONCLUSTONS

The guidelines and strategies are designed to help train preservice
and inservice elementary school educators about parent involvement, These
guidelines and strategies are unique because they are based on research and
are the product of a compehensive effort which included recommendations
from previous research, a literature review, needs-sensing, and assessments
of experts in the field of parent involvement.

These research-based guidelines and strategies are designed to be used
in a range of teacher training situations but are not a prescriptive plan -
for parent involvement tezcher training. The broad nature of the
guidelines and strategies enables them to be used primarily as a framework
for developing courses or parts of courses, modules, seminars, or workshops
on parant inovivement. Teacher educators can also use the guidelines and
strategies to develop their own parent involvement teacher training
materials as the guidelines and strategies allow for flexibility and
creativity on the part of teacher trainers. This is especially important
since the amount of time available for parent involvement instruction among
teacher educators will vary. ‘\

These guidelines and strategies represent what the Parent Involvement
in Education Project feels is a significant contribution in helping to
build more effective partnerships between hnmes/communities and the public
schools. A strengthening of these partnerships can lead to more relevant
and quality educational experiences fo~ all learners. The guidelines and
strategies are specifically aimed at helping to sharpen preservice and
inservice teachers' as well as administrators' abilities with respect to
parent involvement in children's learning and in shared decision-making
with educators. Local and state education agencies, institutions of higher
education, and professicnal/lay organizations will find the guidelines and
strategies useful to and supportive of their efforts that promote more
effective partnerships between homes/communities and the public schools.
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